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Designing Authentic Learning and Formative Assessment Tasks

Note: These principles apply to both learning activities intended to consolidate learning as well as to formative assessment tasks.

Typically, learning activities and formative assessment tasks are used to establish how students are progressing whilst engaged in the learning. They provide an opportunity for both the student and the teacher/ lecturer to assess the areas or aspects of learning that the student has mastered as well as providing an opportunity to pinpoint aspects or areas of learning that may still need to be strengthened. For any course module or programme designed for self-directed learning, online or blended learning, the formative assessment process needs to offer embedded support and validation.  Students must be afforded opportunities to deepen their learning through application of their knowledge and skills to authentic tasks as well as having the opportunity to undertake self-assessment activities which provide not only evidence of their readiness to write the examination in the individual subjects, but also help them monitor and reflect on the process of learning. Rubrics containing assessment criteria and well-structured commentary/feedback needs to be provided to help students consolidate their learning. This process should enable students to evaluate or identify the areas in which they still need to strengthen their learning and ultimately to prepare them for the final summative assessment or examination.
Guidelines for designing and developing authentic activities and formative assessment tasks:
1. Make sure that the learning objectives, subject content knowledge and skills covered and assessment criteria align. 
· Check that you are assessing what has been covered in the learning material.
· Hint! Start with the end in mind (backward design), i.e. begin with assessment criteria and work towards learning content and activities.

2. State the purpose of the activity explicitly. It is important for students to understand the aim of the task. 

3. Design assessment activities that are authentic and match real-world tasks.
· Provide an opportunity for the student to apply knowledge and skills, rather than having to complete assessment tasks that are de-contextualised and only require the learner to recall theoretical facts. Ways of assessing (depending on relevance to course/outcomes) could include:
· A research paper that reflects previous work done or specific issues that arose from the course. 
· An individual or group project. 
· A reflective document that allows students to pull their learning moments together, in narrative or media form.
· A learning journal (with summary) 
· Anything creative, e.g. instead of being required to list facts, require students to present the information/insights making use of appropriate ICT applications  (Power Point, Excel other audio visual programmes)
· Enable students to learn from their own realities and personal experiences, contexts, investigations and synthesis of knowledge by linking assessment tasks to real world contexts.

4. Make the assessment rubric available upfront. Students need to understand how their work will be assessed. They need to have a clear idea about the criteria used to assess their tasks. 

5. Be explicit about expected time on task and resources to be consulted. Time-management is crucial. If the assessment activities need be completed over a longer period of time – give milestones/sub-tasks that lead to the creation of products. Value and assess both process and product.

6. Provide clear, unambiguous guidelines. 
· Delineate the steps needed to complete the activity. Students cannot complete the task/answer the question if they do not understand the instructions/questions.
· Depending on the level of study, you may need to direct the students to key resources/tools.

7. Move from simple to complex. Move beyond activities that require simple recall to understanding ideas, applying knowledge to new situations, using own examples to explain a concept. Refer to Bloom’s taxonomy. 

8. Vary the assessment methods and artefacts or products to be produced as part of the authentic assessment tasks, e.g. reports, case studies, investigations, interviews, mini research tasks, prepared oral or visual presentations, models built, problems solved etc.

9. Decide whether your assessment task will/won’t include a student self-assessment, a peer assessment or a dual assessment process. A dual assessment process in which the student marks their own work and arrives at a score. The lecturer also assesses and marks the task. Where there is a discrepancy in the mark allocation (result), the lecturer engages the student on why they have assessed and marked the task differently. The discussion becomes a learning moment.

10. Plan the feedback loop. Think carefully about how you will provide feedback. This may include:
· Preparing a detailed individual written or verbal discussion of the assessment task, 	strengths and weaknesses.
· Providing a generic reflective discussion in written form which serves to consolidate 	key learning points related to the assessment task.
· If a dual assessment process has been designed into the rubric, the discussion between the lecturer and the students related to the score or the result achieved, becomes a learning moment.
· Preparing a model answer.
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